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What are e-Portfolios?
If portfolios are 'simply a collection of documents relating to a learner's

progress, development and achievements' (Beetham 2005) then e- "An e-portfolio is a purposeful

portfolios could be defined as simply digital collections of these aggregation of digital items - ideas,

documents. However, ideas of what an e-portfolio 'is' are complex and evidence, reflections, feedback etc,

to an extent the definition and purpose will vary depending on the which ‘presents’ a selected audience

perspective from which a particular person is approaching the concept. with evidence of a person's learning
Consensus is beginning to grow as experience of e-portfolios develops and/or ability.”

which will help converge these different ideas and definitions. Sutherland and Powell (2007)

A helpful starting point is to distinguish between e-portfolios as P

products, e-portfolios as tools or systems and the processes associated with e-portfolio development although they
are intrinsically linked and in the case of product and process, interdependent.

Essentially then, an e-portfolio is a product created by learners, a collection of digital artefacts articulating learning
(both formal and informal), experiences and achievements. Learners create 'presentational' e-portfolios by using e-
portfolio tools or systems. As part of this production process, learners can be inherently supported to develop one or
more key skills such as collecting, selecting, reflecting, sharing, collaborating, annotating and presenting - these can
be described as e-portfolio-related processes. Definitions of an e-portfolio tend to include the concepts of learners
drawing from both informal and formal learning activities to create their e-portfolios, which are personally managed
and owned by the learner, and where items can be selectively shared with other parties such as peers, teachers,
assessors and employers.

The diagram below is adapted from a 2007 Becta report 'Impact of e-portfolios on learning', (Hartnell-Young et al
2007) and illustrates the essential links between e-portfolio presentations and processes, as well as introducing the
concept of learners creating different e-portfolios for different purposes.

Understanding how e-portfolios work

_phf\tom Y

Celebrating learning
Personal planning
Transition/entry to courses
Employment applications
Professional registration

Capturing and storing evidence
Reflecting

Giving and receiving feedback
Planning and setting goals
Collaborating

Presenting to an audience

Repository
\.IIIIIIIIIIIIIIIIIIIIIIIIIII"
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There are many misconceptions/preconceptions around e-portfolios; these have been 'discovered' by many of the
projects that feature in the case studies in this infoKit. In the following sections of the infoKit you will find advice and
guidance that you can use when dispelling some of these myths.

It is useful to visit some of these before getting into detail so here are a few:
e one e-portfolios system works in all situations (this depends on system and context of use)
e an e-portfolio can simply replace a paper-based system
e users will work out how to use an e-portfolio system to suit their needs
e There needs to be one e-portfolio for life
e Tutors/ mentors know how to support their students
e e-portfolios will save everyone time
e students are digital natives and so will easily adapt to using an e-portfolio
e students are digital natives so using blogs for sharing reflections will be unproblematic

e After students are inducted to e-portfolio processes, i.e. those involved in PDP, they will apply this across
their courses

e The curriculum/pedagogy remains unaffected by the introduction of an e-portfolio

e e-portfolio implementation can be left to study skills specialists

e asuccessful project implementation will readily transfer to establish practice cross an institution
e HR departments/employers will value an e-portfolio in the application process

e college and university admissions welcome e-portfolios

e course information can easily be integrated into an information and guidance system to support career
planning

e users understand processes like feedback, reflective writing, selecting information, planning etc.

e bespoke technologies, i.e. PDAs digital cameras, are best for information capture in the workplace
e information capture in the workplace is unproblematic

e access to an e-portfolio is unproblematic

e there is one definition of an e-portfolio (How can there be when it can be viewed as a system, a product, a set
of processes, suited to a range of purposes?).

www.jiscinfonet.ac.uk/e-portfolios 5
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'e-portfolios are as diverse and unique as the individuals that populate them...'

ePistle Final Report

These are some of the lessons emerging from e-portfolio use. More detail and related projects can be found in the

relevant sections of this infoKit.

Think about
requirements

Both technical and pedagogic and involve all stakeholders

Think about the context

Successful use depends on a careful analysis of the teaching and learning context. A clear
understanding is needed of the processes involved and a realistic perspective gained
about the ways these processes can be worked through in this particular context

Embed into the
curriculum

A clear understanding is needed of the processes involved and a realistic perspective
gained about the ways these processes can be worked through in this particular context.
Learning activities have to be carefully thought through and the learning process
identified, with support provided to learners and staff

Win hearts and minds

Think about the benefits to all groups. It is worth bearing in mind that the voice of a
learner can be a more powerful persuader than being informed by a lecturer. Students
need to feel they 'get' something for their investment.

Mature learners are often more receptive to the potential benefits

Staff engagement is key
to learner engagement

Staff engagement is key - role, support and attitude of learner support staff is critical.
Staff who use an e-portfolio for their PDP have a higher learner engagement

Timing of
implementation

Staff need time to think about how to best use the tools before learners are introduced
toit

Personalisation is key

Learners need to feel that they own their e-portfolio before fully engaging

Reflection is hard

Providing some structure helps but it can be difficult to engage learners in planning and
reflection; some respond well to using blogs and social software as well/instead

Listen to the learner and

Bear in mind the learner voice is often a more powerful vehicle than being informed by a

staff voices lecturer

Training This is not just technical, not about how to use a tool, but getting learners to work
through a teaching or learning activity

Longevity Learners won't be motivated to use their e-portfolios unless they know they have

continued access. Consider alumni access and downloading onto a memory stick or
transfer to a professional body system

www.jiscinfonet.ac.uk/e-portfolios 6
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When you are considering implementing e-portfolios, it is worth bearing in mind some threshold concepts. These are
still developing for e-portfolios, but the practice and experience that is emerging has resulted in some threshold
concepts for e-portfolios being defined. It is a complex area as understanding e-portfolios and their effective use
comes from many different perspectives e.g. pedagogic, technical, organisational, lifelong and lifewide. Also the
stakeholder list is varied with people from different backgrounds and professional interests.

The advantage of considering the threshold concepts together is that they can be truly 'transformative' from an
institutional perspective. The following table covers threshold concepts that relate to e-portfolios with some guidance
on supporting them.

Threshold concepts relating to e-portfolio practice - Underlying theory and further Resources»

Threshold Concept Guidance

Purpose JISC projects reveal the following tangible benefits in relation to efficiency, enhancement and transformation.
The purpose/s for the e- For efficiency - time savings in:

portfolio must be aligned to

the particular context. Some e information retrieval

contexts suit some purposes

more than others and this e  supporting reflection and feedback

needs to be determined by an

analysis of the benefits (and ®  supporting presentation

costs) of the purpose in that

. (] assessment
particular context.

e administration
For enhancement

e improving quality of evidence

e reflection and feedback

e  skills development

e student motivation and satisfaction to inform
Teaching Quality Enhancement

e  increases in recruitment and retention

e use by staff for professional development increasing and informing use with students supporting
women returners to the workplace

For transformation - through:

e engaging practitioners and policy makers
" institutional integration of e-portfolio use in a number of professional development activities

e  providing a work placement quality management system

Learning Activity Design There is a need to provide scaffolding for users in relation to the activities they will engage with, these are
likely to be specific curriculum based learning activities (but will also be more generic and involve process

There must be a conscious

www.jiscinfonet.ac.uk/e-portfolios 7


http://www.jiscinfonet.ac.uk/infokits/e-portfolios/threshold-concepts�

e-Portfolios infoKit

design and support of a
learning activity/activities
suited to the purpose and the
context.

that users will need support with).

Processes

The processes involved in the
creation of the e-portfolio in
this context must be
understood and both technical
and pedagogic support needs
to be provided.

Ways of supporting the processes

Assumptions about what skills are involved in using the e-portfolio (technical and pedagogic) may
not be understood - there is a need to pilot the support provided with a few users (students/tutors
etc.) initially in real contexts

Assumptions about learner and tutor competence in e-portfolio process are likely to be unfounded.
Users will need induction and ongoing support with processes such as action planning, SWOT
analysis, reflection, giving and responding to feedback, selection and formatting of presentation for
a particular audience

Ownership

e-Portfolio processes and
outcomes need to be OWNED
by the learner - this leads to
considering portability and
choice of tool (they can use
their own phone camera, audio
recorder, Web 2.0 application
etc.)

Ways of supporting ownership

Even though you know the benefits of e-portfolios in the context you will be using them, the
learners may see it as more work that may not count towards a mark i.e. something to be got
through. Sharing the experiences of other students talking about the benefits and sharing
professional examples of e-portfolios should help to sell the idea to learners

Ensuring a 'quick win' for the learners in using their e-portfolio - i.e. sharing something that is
discussed in class the following week, providing timely feedback, supporting project planning
through peer support etc

Encourage creative multimedia e-portfolios that link to Web2.0 services. Provide an example of use
of a range of digital capture devices mpeg, mp3, images to encourage the learners to use their own
technologies to illuminate their portfolio work - encourage links to Flickr, YouTube, SlideShare etc.
so that they can use the technologies they wish not just institutional ones

Provide examples of effective reflective writing compared to descriptive writing in the context you
are applying this - not just generic advice. This personal aspect can make the e-portfolio
compulsive, but it's a difficult skill

Disruptive Nature

e-Portfolios are disruptive from
a pedagogic, technological and
an organisation perspective
because they tend not to fit
exactly within existing systems.
This has implications at an
institutional level - they can be
seen as disruptive as they have
implications for the nature of
the curriculum and its
assessment as well as on
workload re pedagogic and
technical support particularly
in novel work-based learning
and lifewide contexts.

Ways of managing the disruptive nature of e-portfolios

Begin within settings where there are known benefits/issues and with those involved directly in the
curriculum who need to handle this

Work within settings that require and are seeking some curriculum change so that the e-portfolio
activities integrate well within the curriculum. There is a need to target energies/resources in
implementation. Seek out the 'open doors'

Consider implementation within professional development programmes for new lecturers but only
in contexts where this provision is valued. This will mean academics will be familiar with the e-
portfolio system and can often lead to academics wanting to continue to use e-portfolios
themselves as well as with their students

Systematically share effective e-portfolio practice within your institution and the threshold
concepts and misconceptions/ preconceptions online - involve the professional development unit
or similar

Collaborate to develop pedagogic support materials for students/tutors in the processes you expect
them to engage with and make them accessible, ideally online

www.jiscinfonet.ac.uk/e-portfolios 8
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As we move into an educational arena where learners are more . i .
BIS identifies a series of reforms that

diverse than ever, bringing new requirements and expectations to the S . . .
) } ) o will 'equip learners with high-quality

table, various facets are being encouraged and incentivised by external . . .
skills for productive, sustainable

agencies, even legislated for. )
g ! g employment and personal fulfilment;

Widening participation has been high on national agendas since the and they will ensure that employers

late 1990s and is still an important aspect of many institutional have the right skills for their business

strategies. JISC projects have demonstrated that using e-portfolios can to succeed in a competitive global

assist non-traditional applicants in identifying their aspirations by goal- economy.’

setting, planning and recording evidence of their attainments. FE Reform White Paper: Raising Skils,

Lifelong learning underpins DIUS initiatives. Nowadays, the majority of Improving Life Chances

people change careers several times during their working lives and
take up new interests post-retirement. e-Portfolios have the potential to enable a lifetime portfolio to be built with
formal records, evidence of achievement and personal development planning following the lifelong learner through
school, college, university, work, continuing professional development...

Employability can be a strong driver for learners to engage with e-portfolios as they are able to personalise the view
that they present to different perspective employers. Employers frequently do not have the time to read through
large amounts of text and use of appropriate media to highlight relevant skills and experience can give an applicant
the 'edge'. Employability is central to DIUS policies and initiatives and was an Enhancement Theme of the QAA.

Internationalisation links closely with employability. By incorporating the European Diploma Supplement into e-
portfolios and applying the European Credit Transfer System, learners can take the opportunities presented for
increased mobility and improved employability.

Achievement and Attainment can be demonstrated and improved (due to the emphasis on reflection) by
implementing e-portfolios. Making the outcomes and results of learning more explicit and the basis of academic
standards clearer has been on the agenda of the QAA since the late 1990s.

Retention of students is an issue for most colleges and universities and many have implemented systems for early
identification and support of students at risk. Although a body of tangible evidence is not yet available, early signs are
that e-portfolios can assist learners by supporting individual goal setting coupled with reflection. Sharing ideas,
thoughts and concerns with peers through e-portfolios helps learners on feel less isolated and gives them a sense of
still belonging to a like-minded group.

Personalisation means that learners can take responsibility for, and are able to manage, their learning and develop
the habits of effective learning. The DCSF Teaching and Learning 2020 Review recognises that personalisation is an
important aspect to the future of education in the UK and that using e-portfolios in the curriculum can support their
aim of personalisation for inclusion.

www.jiscinfonet.ac.uk/e-portfolios 9
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Widening access and improving participation in post-compulsory The purpose of the 14-19 reforms is to
education is high on the agenda of both the UK government and "create opportunities for all young
education funding councils, encouraged by the recommendations from people to continue learning until at
the 1997 Dearing Report (National Committee of Inquiry into Higher least the age of 18 and to give them
Education) and subsequent policy developments such as the 14-19 the knowledge and skills for further
reform agenda. learning and employment. This is

.. . . . N . important because a major weakness
Raising educational attainment, raising aspirations, encouraging

of the 14-19 phase of education is low
application to HE and fair access to HE are seen as key elements to P

. . . participation post-16, which has a clear
improving participation. T
implication for the numbers of young
The HEFCE Student Lifecycle Model (2001) suggests key transition people with the qualifications and
points in the learner's journey which are essential to the success of aspiration to progress to HE."

widening participation, from raising aspirations, through better
EP P gasp & (HEFCE 2007)

preparation, to first steps in HE, to moving through, onto student

4

success. Outcomes of various JISC projects suggest that the
development of an e-portfolio culture will support planning, goal-setting learning and professional development and
enable the recording and evidencing of attainment for presentation either for transition within the education sector
(for example from FE to HE) or to employment or further training.

The Learning Matrix

Through a 'Higher Education Taster' service, the Learning Matrix project aimed to provide 'non-traditional’
learners with a better understanding of educational progression options and practical experience of learning at
levels beyond their current level. This was tested by offering a cohort of learners a choice of learning packages at
six FE and HE institutions in the Cheshire and Merseyside region. All learners undertook PDP activities and
enrolled on courses using an online learner portal. Although e-portfolio facilities were not fully embedded in the
project, it provided a model to build on for regional lifelong learning initiatives and improving progression to
further and higher education which is currently being explored in the Interoperability Network North West
(ioNW?2) project. (Learning Matrix Case Study)

e Learning Matrix project website

e ioNW2 Project website

e Further Case Studies on projects addressing Widening Participation

The 2004 DfES Review of Fair Admissions to HE included a definition of 'fair admissions',

drawing upon e-portfolios for richer applicant information to aid widening participation and Resources
ease transition. UCAS is now committed to moving towards entirely web-based admissions e DELIA

and review processes, offering enormous benefits in terms of speed, data accuracy and -
future developments in response to changing demands. In partnership with UCAS, JISC is e PortisHEad

supporting a number of projects to explore how technology can be used to support
improved admissions practices such as DELIA and PortisHEad. This includes the piloting of applicants' use of e-
portfolios to support the preparation and submission of their application, and the use of structured entry profiles.

www.jiscinfonet.ac.uk/e-portfolios 10


http://www.thelearningmatrix.ac.uk/project/index.htm�
http://www.gmsa.ac.uk/projects/view/?id=734�
http://www.jiscinfonet.ac.uk/case-studies/e-portfolios/widening-participation�
http://www.hefce.ac.uk/widen/14_19/�
http://www.nottingham.ac.uk/eportfolio/DELIA/�
http://www.portisheadproject.org/�
http://www.leeds.ac.uk/educol/ncihe/�
http://www.leeds.ac.uk/educol/ncihe/�

e-Portfolios infoKit

Over a number of years the idea of enabling learners to move from one educational context to another at different
times throughout their careers has grown. The 2005 DFES E-strateqy, Harnessing Technology: Transforming learning
and children's services proposes that there should be a personal online space for every learner which will contribute

to an electronic portfolio to build a record of achievement throughout lifelong learning:

'As a learner progresses through life (school, college, university, work), their records of admission, transcripts,
evidence of achievement and personal development plans are often deleted or archived with no support once they
leave the institution. The result is a huge waste of time and effort with the learner repeatedly collating and
resubmitting the same information to subsequent institutions. These certificates, records of achievement, work
examples etc are typically stored in a shoebox on top of the wardrobe until the next time they're needed.’

A number of JISC-funded projects have explored how e-portfolios can encourage and support lifelong learning,
among them the EELLS and FILE-PASS projects.

East of England Lifelong Learning Support | EELLS Lifelong...

Stays with the learner from college years through
The EELLS project developed an e-portfolio which was retirement, facilitating formal and informal
independent of any institution but one that would learning, hobbies, job seeking, career changes, etc
provide a portal based e-portfolio service for lifelong
Iear‘ners in the East of Er'1gland. The vision M{as jco invite brofessional ~ Hobbles/
all lifelong learners within the region to capitalise on Portiolio Interest
their learning before, during, and after formal (CPD) n a Portfolio
education, regardless of provider of the educational
experience. This e-portfolio system is now available to ﬁ i‘] - &) l
learners throughout the East of England at MOVE, the
Lifelong Learning Network for the East of England. ﬁ ﬁ —
Resources P{;:‘::ll:jru JobSeeking

~ Portfolio

source: EELLS Project

e EELLS Case Study

e EELLS Project website

e MOVE website
/4

Facilitating Independent Learning using E-Portfolio and Associated Support Systems | FILE-PASS

The FILE-PASS project sought to use the e-portfolio to help 'isolated' learners engage with lifelong learning and to
gain access to the opportunities provided by HEls for personal and work-related development. Although learners
did use the e-portfolio, to help them engage in the reflective process one-to-one or close tutorial support was
required. The project concluded that 'with appropriate support, it does appear that for a worthwhile proportion
of learners an e-portfolio helps them to recognise, record and plan their own achievements.'

e FILE-PASS Case Study

e FILE-PASS Project website

www.jiscinfonet.ac.uk/e-portfolios 11
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One of the key education challenges for the UK is to develop a more
highly skilled workforce which can compete in an increasingly
competitive global market (Leitch Review 2006). Developments such as
14-19 diplomas and foundation degrees and the push to expand
apprenticeships are examples of the drive to meet the needs of
employers more effectively and engage them more fully in the
development of the curriculum and work-based learning initiatives.

The Qualifications and Curriculum Development Agency (QCDA) has

long-since supported the development of key skills relevant to the
workplace and have built on this by developing a broad framework for
personal, learning and thinking skills PLTS) which are an essential
component of the 14-19
Diploma. These aim to
develop characteristics such
as 'independent enquirers',
'creative thinkers' and
'reflective learners'.
Communication, teamwork
and planning/organisational
skills were highly rated by
graduate employers in
research conducted in 2008
by the Council for Industry
and Higher Education (CIHE).
The importance of students
setting objectives and
reflecting on experience in
work-based contexts such as

placements was also
highlighted. Self-awareness
and language for effective self-presentation (Moon 2004) and being
self-directed (Elias and Purcell 2004) are other key requirements voiced
by employers.

Learners can develop these attributes in the process of developing an
e-portfolio by reviewing and reflecting on their achievements and how
they relate to what an employer requires. They can then communicate
their attributes and experience to employers in a format and a
language that employers will understand and respond to. e-Portfolios
are a way of demonstrating evidence of 'softer skills' to employers,
such as teamwork and communication skills (Stefani et al 2007). In the
ISLE project, employability was seen as one of the most important roles
of an e-portfolio and a very strong incentive for learners to engage

"The attitudes, personal attributes,
knowledge and skills that underpin this
broader capability for employment in
the 21st century are additional to the
specific capabilities for a particular
occupation, whether doctor,
electrician, accountant or florist."
(UKCES)

Relevant Projects

e EPICS Case Study

EPICS-2 Case Study

HELPP Case Study

ISLE Case Study

myWORLD Case Study

A number of ongoing projects are also
addressing employability and skills:

e Full project list [MS Excel]

Further Resources

e Leitch Review of Skills

e HEFCE's Employer Engagement
Strategy

e CIHE Graduate Employability:
What do employers think and
want? [PDF: 1.52Mb]

e QCDA Guide to Employability [PDF:

490Kb]

e QCDA PLTs framework

e John Pallister's Blog entry on PLTs

e Use of e-portfolios to support

nursing and midwifery

with the e-portfolio. The use of e-portfolios for presentation for employment was explored at Plumpton College as

www.jiscinfonet.ac.uk/e-portfolios
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part of the JISC-funded myWORLD project. Some learners felt that that having an e-portfolio gave them an edge when

it came to applying for jobs, especially jobs abroad, and that developing CVs using their e-portfolio was a useful

process.

The level of engagement of employers with e-portfolios and their full potential to support employability is not yet

fully understood. Building on the findings of previous projects, a number of recent JISC initiatives focused on the

development of e-portfolios for work-based learning, for instance, the Helpp project aimed to facilitate student and

employer engagement with the reflective and developmental processes of foundation degree work placements

through e-portfolios in order to enhance the placement experience for both stakeholders. EPICS-2, building on the

work of the EPICS project, developed an existing regional approach to e-portfolio development in the North-East,

reviewing e-portfolio technologies to support work-based learning and meet the needs of employers more

effectively.

There are also many projects looking at the use of e-portfolios to support professional practice and
development, such as the pilots underway in the Higher Education Academy's UK Centre for Legal Education.

e-Portfolios have the potential to act as a mechanism for meeting
some of the Bologna objectives and assisting with the wider strategic
aim of internationalisation. The Bologna Process aims to create a
European Higher Education Area (EHEA) by 2010 and the European
Diploma Supplement (EDS) as well as the European Credit Transfer
System (ECTS) are among the tools which aim to achieve greater
transparency and comparability of qualifications, enable greater
mobility and improve employability and lifelong learning.

Supporting schemes such as Europass have been developed to support
mobility and recognition through five online, portfolio-style documents
including the EDS which are freely available to learners across Europe.
Work is being done at an international level to develop technical
standards and improve interoperability to make initiatives such as
Europass more effective, for instance through the RS3G group. The

Further Resources

EPICS

Europass

HEFCE International Strategy

IfEL

RS3G

Coventry University CEPAD

JISC infoNet Bologna infoKit

4

EPICS project undertook work with the Europass CV standard and was able to transfer XML data to and from the ePET

system.

Internationalisation within curriculum design also increases mobility by enabling learners to gain an understanding of

their subject within an international context. An example of this use of e-portfolios can be found in the work of the

Centre of Excellence for Product and Automotive Design (CEPAD) CETL at Coventry University, capitalising on their

international profile in automotive design. Through the use of computer technologies they have enabled design

students to develop spatial intelligence within a culturally diverse and international context. The e-portfolios will be

their passports to the community of practice of transport and product design. An international partnership provides

professional engagement in project work and portfolio development and this is underpinned by pedagogic research

into design.
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Bologna Process Action Lines

Adoption of a system of easily readable and comparable degrees

Adoption of a system essentially based on two cycles

bologna
process Establishment of a system of credits

Promotion of mobility

Promotion of European co-operation in quality assurance

Promotion of the European dimension in higher education

Focus on lifelong learning

Inclusion of higher education institutions and students

Promotion of the attractiveness of the European Higher Education Area

Doctoral studies and the synergy between the European Higher Education Area and the
European Research Area
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Achievement & Attainment
A number of key initiatives are driving forward a change in the way in

which learner achievement is collected, recorded and presented to Europass provides a portfolio of
standardised electronic documents for

better enable lifelong learning, increase employability and improve

transparency and recognition of qualifications. learners across Europe to use to record

their achievements, skills and

The Managing Information Across Partners (MIAP) Learner Registration competencies including work-based
Service (LRS), launched in February 2008, will be capable of issuing a experience which can be easily
Unique Learner Number (ULN) to every person aged 14 and over in understood across Europe.

7

education and training in the UK, and will allow them to build a lifelong
record of their participation and achievements. The Learner Record is an aggregation of records about an individual's
learning that has already been collected by UK education bodies with an initial focus on qualifications. Although
learners will not be able to change their record, they control who can access all or selected elements of it.

Although the use of HE Progress Files has become widely adopted in the English HE sector, the Burgess Report
recommends a single, more comprehensive record of learners' educational achievements which will better support
the skills agenda and flexible and lifelong learning. The Higher Education Achievement Record (HEAR) will give
employers more detailed information on the skills, progress and attainment of prospective employees and will
provide the opportunity to record workplace learning and higher level skills developed as part of higher education
programmes. Although the Progress File model is likely to evolve under the Burgess proposals, the diagram below
shows how e-portfolios could support both reflective learning through Personal Development Planning (PDP) and
associated evidence captured in the Progress File.

| A Progress File r Personal Development -
A Transcript/ Personal PLANNING
Diploma Development Objects Arising
Supplement Records from PDP
Owned by the Owned by the [ plan my work
institution. A learner. A fuller [ assess myself
narrow, picture of the [ reflect privately
definitive individual's [ review my work
statement of potential and with an adviser
achievement aspirations | present myself to

Presentational My Personal

e-Portfolios e-Portfolio

an audience

[ become able to
manage my own
waork and
development

Adapted from a presentation by Peter Rees-Jones to a joint meeting of the CETIS Pedagogy Forum, June 2004.
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Both the 2005 DfES E-strategy (Harnessing Technology: Transforming

. . , . ) Further Links and Resources
learning and children's services) and the HEFCE Strategy for e-Learning

(2005) propose the use of an electronic portfolio (or at least electronic e MIAP
media) to building a lifelong record of achievement skills and
achievement. These initiatives and drivers provide significant » Burgess Report [PDF: 338Kb]

administrative, technical and legal challenges at institutional and

e Centre for Recording Achievement

national level in terms of e.g. data management, interoperability, data

transfer, authentication and data ownership. e eP4LL

In response to these challenges, JISC projects have focused on the Case Studies
technical frameworks which will enable data transfer and

interoperability at critical learner transition points (e.g. school to HE, FE e DELIA
to employment etc) and the potential of e-portfolios to support these e RIPPLL

processes. The e-Portfolio Lifelong Learning Reference Model project

tested a range of scenarios and developed a 'thin' e-portfolio model of
services and workflow to reduce the complexity of data transfer between different data repositories. This is being
taken forward in specific contexts such as admissions to HE (DELIA project) and at regional level (RIPPLL ).

The widening participation agenda brings with it an added impetus to improve student retention rates. Retention is
also a powerful institutional driver in its own right. Although the UK has a higher record of HE student retention than
most other OECD countries, across the sector around 22% of students failed to complete their studies in 2006,
although there is considerable variation in retention rates between individual institutions. Student retention is
considered at a strategic level at most (if not all) UK HE institutions in relation to widening participation, learning,
teaching and assessment, and staff development. The provision of proactive student support, with e-portfolios
providing a mechanism to encourage collaboration, communication and feedback can play a role in improving
student retention rates.

In the Individualised Support for Learning through E-portfolios (ISLE) . .
) o ) Resources relating to Retention
project, a tentative link was made between e-portfolio use and

improving student retention. By breaking down their learning e Select Committee Report

processes through reflection, it was felt that learners were able to set

achievable goals for themselves - this meant that learners were less e Case Studies

likely to give up early in the programme. However tutors that «  Sheffield Hallam University video

clips

mentioned this change were at a very early stage in the

implementation of e-portfolio.

The SOLVS project found that ‘The ability for a potential learner to self-assess their suitability for a particular course
before applying is particularly powerful in terms of student retention - having undertaken this process a student
should be less likely to withdraw at an early stage due to the course being unsuitable'.

At Sheffield Hallam University, learners are being introduced to an e-portfolio and ePDP in a first-year skills module.
Tutors have been concerned that learners are becoming less involved with the institution especially at transition
points such as the first few weeks of study. The e-portfolio is seen as a learning space where learners can feel at
home and through which they can become more independent and self-reliant. Through a series of video clips, Serena
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Bufton from Sheffield Hallam discusses this implementation of the e-portfolio and its aims to encourage learners to
become more involved and connected with the institution.

The Tangible Benefits of e-Learning project sought out evidence that technology-enhanced learning is delivering

benefit for learners, teachers and institutions. One of the case studies from the University of Wolverhampton clearly
identified the potential of e-portfolio use in improving retention:

Gayle is a student nurse in the second year of her Diploma in Nursing programme. When she commenced on the
programme she lacked confidence in herself and was not in the habit of utilising e-learning. She did not own a
computer. This is her comment on how she found using the e-portfolio system originally.

'l admit that when we were first introduced to PebblePad | hated it. | could not see how it would benefit us or
help us to gel as a community (and | am a technophobe). However to be perfectly blunt, | would have been well
and truly lost without PebblePad whilst out on placement. It is easy to think you will cope, you are self aware and
confident whilst you are in the safe surroundings of the university's four walls. However when you are actually
out on placement it is nothing like you expect (speaking for myself of course). You encounter experiences and
see things you never dreamed of and whilst we are privileged in one respect, it can also be a frustrating and
isolated time. We were in university for four months, we saw each other for five days a week and we became a
close knit community. | don't think any of us had much idea just how hard it would be adjusting to not being
'together'. | suppose | was lucky in a way because | was on placement with two members of our little family but |
know others who were totally on their own (as in they had no one on placement with them from our
community). At times it was puzzling, frustrating, lonely and left you feeling shocked and on occasion angry by
the things you saw. Having access to PebblePad and being able to 'keep in touch' helped me immensely. On
more than one occasion during placement | have had to question myself, my views and beliefs and without the
aid of PebblePad and being able to share things with you all | would | may have joined others from our
community and quit! You can become very blinkered about your views and only see one side of things no matter
how self aware you are, having the opportunity to share these thoughts with others and ask for their input has
been of tremendous help to me over the past few months. | can honestly say it has to be one of the best things |
have learnt from my short time at university and | would sincerely like to thank ******* gnd ******* {gr giving
us this wonderful learning opportunity THANK YOU!'

You can read the full case study here
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These drivers are also fuelled by the increased trend for
personalisation in education which is about putting the learner at the
heart of the system. This can mean identifying individual and group

Resources

e Teaching and Learning 2020

learning needs and tailoring services accordingly, by adapting

information, teaching and support to these needs, opportunities and Review

contexts. It can involve designing software that responds appropriately e Edinburgh Medical School's Vision

to the learner's changing ability as well as providing teachers with 2000

timely information through formative assessment. But personalisation .

is not just about learners choosing between a range of pre-existing options (shallow personalisation) but more about
them becoming 'co-producers' involved in the design of the actual shape of these options (deep personalisation)
(Leadbeater 2004). The key features of personalisation can be summarised in two words: choice and voice (Miliband
2006).

Personalisation also goes beyond the formal system to acknowledge what learners bring from the rich and diverse
experience of 'informal' learning. Flexible approaches to learning require flexible approaches to assessment of both
readiness and achievement, including ways to identify evidence in a range of formats, and to store evidence over a
lifetime. This would offer new opportunities to learners on the margins of
the formal system, such as families, low achieving students, people in
employment and those who have retired. Web 2.0 tools such as blogs,
wikis, and photo sharing are currently popular because they enable
personalisation by learners and social networking that can support the e-
portfolio learning processes. But in the main, institutions are yet to
capitalise on these possibilities.

The Teaching and Learning 2020 Review Group incorporate e-portfolios in
their vision for schools. It anticipates that e-portfolios in the near future
will allow tutors, pupils and parents to draw on information that a school
holds about a pupil's record and achievements. 2020 Vision is making
widespread use of e-portfolios as learning becomes more personalised and
at a 'stage not an age'. Personalisation involves the learner in the planning,
monitoring and evaluation of their learning, and in turn requires
development of explicit skills of reflection and analysis. An example can be
seen from Edinburgh Medical School's Vision 2000 in an extract from
proceedings from a February 2008 conference organised by the Academy
Subject Centre for Medicine, Dentistry and Veterinary Medicine.
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An e-portfolio is ultimately a product, a purposeful aggregation of
digital items, created by learners to present to an audience. Learners Further Information
may create multiple e-portfolios for different purposes, from one or a
number of repositories as represented in the model shown in the
'What are e-portfolios?' section. As presentational tools, e-portfolios

e JISC briefing paper: e-Portfolios -

an overview of JISC activities

can be used for a range of purposes, for example, demonstrating the outcomes of learning, applying for further study
or employment, seeking registration with a professional body. An overview of JISC activities (2007) identifies some of
the following key stages in a learning journey which e-portfolios might support:

e Application - presenting evidence in support of admission to further study or for job applications

e Transition - providing a richer and more immediate picture of the learner's environment and supporting them
through the process of transition

e Assessment - supporting the process of learning through reflection, discussion and formative assessment, and
providing evidence for summative assessment

e PDP and CPD - supporting and evidencing the pursuit and achievement of personal or professional
competences

However, e-portfolios are more than just presentational tools and have a key role to play. Behind any e-portfolio
presentation lie rich and complex processes of reflecting, planning, synthesising, sharing, discussing, giving and
receiving feedback. These activities - referred to as 'e-portfolio-based learning' - are the focus of increasing attention
since the process of learning can be as important as the end product.

e-Portfolios enable the interrelationships and interconnectivity between the cognitive and learner values that
underpin the learning process. McGettrick (2002) provides a visual conceptualisation of this interconnectivity,
borrowing from the DNA double helix model.

Double Helix of Learning (McGettrick, 2002)

Knowledge
skills and
understanding

Attitudes,
values,
feelings,
dispositions,
motivations
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Learning Processes
Learning processes fundamentally underpin the creation of any

. . o . . 'E-portfolio processes and tools for
portfolio, as well as being a strong institutional driver. The creation of L o
L. . organisation and communication
an e-portfolio involves one or more processes which can employ and .
. . ) i support the learning outcomes of
develop a range of learning skills which are shown in the PLTS ] ] o
students with a wide range of abilities.

Learners also develop ICT skills through
using these tools, thus achieving

framework below. This model, based on the Kolb cycle of experiential
learning, illustrates a process of continuous reflective learning,

promoted and sustained through contact with others. It focuses on .
. . curriculum outcomes through
skills sets which enable young people to be more adaptable and o
. . . . purposeful activity.
effective learners and which employers and higher education want to

see developed. Six skills 'groups' are identified: independent enquirers; 'Impact of e-portfolios on learning’,
creative thinkers; reflective learners; team workers; self managers and Becta study (2007) p.4
effective participators. 4

Experience
Reviewing Feeling
Fuh1i§h‘ing Selecting . Recurfii‘ng Sharing
Receiving Synthesising Dialogue ~=— Organising Collaborating
feedback Planning
Understanding Reflecting

Conceptualising
Constructing
meaning
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Capturing and storing evidence

Learners record evidence for development or presentation either gathered in the research process or as they
progress. Evidence might include ideas, photos, videos, coursework, feedback, formal achievement records. Selection
is an important process - not all evidence may be relevant and there may be technical limitations to the amount of
data stored (see section on Access, Authentication and Storage).

In the myWORLD project, a group of Visual and Performing Arts students at the University of Brighton recognised the
benefits of using e-portfolio for collecting, storing and organising work. In some ways, they preferred the emphasis on
this process rather than simply creating a CV, for instance.

The Wolf project has gathered interesting data about the use of PDAs by Teaching Assistants to capture evidence
within early years environments. There was then the opportunity to share as a group. One student had mobility,
visual and auditory challenges and found that using the device added value to her learning experience

Related resources

e myWORLD Case Study and Resources

e WoLF Case Study and Resources

Reflecting

Reflection is a critical process which supports the creation of an e-portfolio. The process can lead to deeper learning
through self-reflection and the outcomes inform planning, goal-setting and future reflection. Reflection develops a
range of skills which underpin personalised learning including self-assessment and critical thinking. Reflection can also
be a collaborative process. Tools supporting reflective practice include blogs and wikis which can be drawn together
with other forms of evidence into an e-portfolio to provide a holistic picture of the individual learner.

The FILE-PASS project noted 'All students involved in this project have found the writing of blog entries to be a useful
process in expressing their thoughts and feelings on a variety of issues and experiences.' (Final Report, p11).

Related resources

e Reflection - further reading

e FILE-PASS Case Study and Resources

e Other case studies associated with Reflection

A number of ongoing projects are also addressing Reflection:

e Full project list [MS Excel]

Giving and receiving feedback

As part of the collaborative process, tutors, peers and other audiences give feedback to the individual learner which
can support both formative assessment and assessment of learning. The learner can in turn provide feedback to
support peers. The evaluation of the Kent PLPP project showed that learners valued receiving regular feedback about
their progress but expressed disappointment that tutors did not maximise the learning portal for this purpose.
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Related resources

e Assessment - further reading

e Kent PLPP Case Study

Planning and setting goals

As a result of reflection and as part of the reflective process, learners are able to see gaps in their experience and
achievements and match these with opportunities. They can then start to plan and set goals, e.g. planning for
assessment, guiding future learning and career aspirations. This enables the learner to be realistic about their
objectives and to plan longer term. The process can develop organisational skills and aid motivation. Tools could
include e.g. electronic calendars and blogs.

In the ISLE project, NQ2 Performing Arts students at Ayr College created an e-portfolio to record their current and
future career and study plans. Students recognised the value of the process to help plan for the future and timetable
their lives more effectively.

Related resources

e PDP - further reading

e ISLE: PDP in Practice

e |SLE Case Study

e Other case studies associated with Planning and Goal-Setting

Collaborating

Collaboration and feedback are part of a social learning process which centres on communication and can support
assessment for learning. The process can involve learners, peers, tutors, employers, parents and can be cross-
institutional. The VLE provides a platform through discussion forums as does an e-mail system, blog, wiki or social
networking tool. The advantage of an e-portfolio is that it can potentially aggregate the evidence acquired from these
tools in the process of collaboration. Evidence shows that collaborative learning through e-portfolios is more
common in a primary school or professional context than at FE/Secondary level (cf. Becta research). Older learners
can be reluctant to share personal information and experiences with others.

However, mature learners in the FILE-PASS project were particularly receptive to collaborative activities: 'The use of
e-portfolios with this learner group (mature learners) resulted in a greater appreciation of collaboration and
collaborative learning.' This illustrates how e-portfolios can be collaborative as well as personal working spaces.

Related resources

e FILE-PASS Case Study and Resources

e ELP Case Study

Presenting to an audience
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As well as being part of the learning process, presentation is the key purpose of creating any e-portfolio. Learners can
present the products of learning in different ways for different audiences (e.g. tutors, peers, careers advisers,
employers, admissions officers, parents) and purposes (e.g. for assessment, UCAS application, job application,
showcasing work). The process of presentation also involves learners representing themselves. The processes of
reflection, goal-setting, collaboration and feedback, for instance, can increase confidence and self-motivation to
enable learners to better get across their skills and achievements.

From the FILE-PASS project, it was clear that the ability to promote their own work and publish to the internet was
very motivational for learners (FILE-PASS Project Appendix 2). However, learners may find developing a promotional
e-portfolio challenging because they have to present an integrated representation of themselves from their personal
and professional lives (Cambridge 2005).

Related resources

e FILE-PASS Case Study

e ELP Case Study

e ePISTLE Case Study

e myWORLD Case Study
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Examples of e-Portfolio Projects Supporting Application

A number of specific links to Case Studies and resources are given below; there are however many other projects
which are investigating the use of e-portfolio in supporting application. You can view a catalogue of all projects
detailing their main purpose here.

e-Portfolios provide an opportunity for learners to present a richer picture of experience and achievement as
evidence in an application for entrance to university or for employment, training or placements although the use of e-
portfolios for this purpose is at different stages of maturity.

A number of JISC projects are investigating issues around application to university, applying for jobs or work
placements through building CVs that provide a far richer picture of learners' achievements and experience than was
previously possible.

Access to Further and Higher Education
Facilitating progression from school or college to higher education and

Resources

improving access to higher education is a key part of widening e ELP Case Study and Resources

participation and lifelong learning agendas. Raising aspirations and
e ePISTLE Case Study and Resources

enabling learners to present a more holistic picture of their

achievements as part of the application process are important o e e Caen Sus e

elements of achieving these.

Resources
In the ELP project which explored how e-portfolios could support o EEETIE Euicklines 2 Bt K2
progression to HE, learners found the use of an e-portfolio helpful in e EuiEline 5.7
thinking about going and applying to university. They particularly liked
recording and evidencing the experiences and skills that they had e PDPA4LX2 Case Study

which would be useful to include on a UCAS Personal Statement. One
e SOLVS Case Study

particular case study aimed to encourage students in local FE and sixth

form colleges with lower than average levels of HE participation to
apply to medicine and other health-related courses by using the e-portfolio system for this purpose. This process
helped raise awareness of career choices and skills requirements in these disciplines as well as reflections on personal
attributes and competences. 71% of students involved in the case study were successful in being offered a place to
study on highly competitive medicine or healthcare courses compared to the national average of 11%. This suggests
that the skills and knowledge gained in developing e-portfolios for application to HE have a positive impact on
increasing participation.

From the perspective of admissions tutors in the ePISTLE project, there were some concerns about introducing e-
portfolios as part of the admissions process to HE. These included increasing admissions' tutor time, establishing and
applying equitable criteria to evaluate information presented in e-portfolios and the difficulties in combining them
with traditional admission methods/modes such as forms and interviews. It was generally agreed that in the
immediate future best use of e-portfolios for entry to HE would be as complementary, not replacement evidence for
application.
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Admission to Higher Education
The Schwartz Review of admissions to HE includes a definition of 'fair

- . . . . . . Resources
admissions', drawing upon e-portfolios for richer applicant information

to aid widening participation and progression to HE. JISC projects have e  Specifying an e-Portfolio (Final

been working with UCAS, the national entry system to higher report)

education, to determine the potential for e-portfolios in admissions to
higher education within the broader context of supporting the e DELIA Project

effective use of technology in HE admissions processes. The Specifying ] ]
e PortisHEad Project

an e-Portfolio project developed a technical framework to enable the
widespread use of enhanced learner information within more flexible o eP4LL Project
HE admissions processes. Building on this, the DELIA project is seeking
to redefine course entry profiles and make them interoperable with e Schwartz Review of Admissions

structured references and structured personal statements.

The PortisHEad project at the University of Wolverhampton is investigating and trialling the use of e-portfolios in
admissions, including students from local feeder colleges using e-portfolios 'for real' in their application to
Wolverhampton which creates a real life context of use for the reference model developed through the earlier e-
Portfolio for Lifelong Learning project (eP4LL).

The growing diversity of qualifications can be an administrative burden for university admissions systems. The
University of Derby is looking at how e-portfolio-type technology can facilitate recognition for Accreditation for Prior
Experiential Learning (APEL) claimed by many learners in Learning through Work programmes. By facilitating the
gathering of information and self-assessment through improved technologies, the likely benefits are likely to improve
learners' decision-making as well as streamline application processes where APEL claims are submitted.

Application for employment and training
There is considerable potential for e-portfolios to support application

for employment be this for work placement, training or full-time Resources

employment. This can be done through building CVs for application as
e myWORLD Case Study and

Resources

well as developing skills such as collecting evidence and reflection.

As part of the myWORLD project, Plumpton College enabled students
e ELP Case Study and Resources

in their final year of the Viticulture BSc to take a 10 point Career

Development module. The e-portfolio was introduced to encourage e  ePISTLE Case Study and Resources

learners to reflect on their personal skills and collect and select
evidence to support their job applications. Rather than producing a e ePISTLE Guidelines 3: Transition
standard CV, the learners were encouraged to use it as a development

tool to track skills and experience. They could see the benefits of enriching their CVs in this way and felt it could give
them competitive advantage with employers. By providing potential employers with a link to supplementary
information about their experiences in their e-portfolio, it could help differentiate applicants and give 'a better insight
into what you're about.' (myWorld final report p.16).

e-Portfolios can be used to showcase work for progression and employment. This has been explored in a disciplines
such as the creative industries (PDP4Life, PDP4XL2, SOLVS), health (ELP) and teacher training. For example, in the
ePISTLE project which focused on the role of e-portfolio in teacher training, one of the participating schools was keen
to use the e-portfolio to showcase learners' work with local employers.
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Building CVs
In supporting lifelong learners in the East of England, the EELLS project
. . . . Resources
developed a learning portal with a range of utilities including a
showcase and CV builder which could be used to present materials to e Europass

prospective employers. The Shibboleth CV builder project is developing
a web service-based CV builder to extract relevant personal data from e EELLs Presentation [Powerpoint]
institutional systems using Shibboleth.

Supporting student mobility is a key priority of the Bologna Process and the Europe-wide Europass scheme seeks to
facilitate this through a series of electronic document standards including a Europass CV. As part of the EPICS project,
the University of Newcastle piloted transferring data using this standard in its ePet e-portfolio system. ePET can now
export and import XML data in the Europass-CV standard. Although further work is to be developed, this shows the
potential of e-portfolios to support student mobility.

Some International Examples
e LaGuardia

e Minnesota: Lifelong and Lifewide e-Portfolio

e Florida State University: Career Portfolio

Examples of e-Portfolio Projects Supporting Transition

A number of specific links to Case Studies and resources are given below; there are however many other projects
which are investigating the use of e-portfolio in supporting transition. You can view a catalogue of all projects
detailing their main purpose here.

Transition is about supporting the learner through the lifelong learning process - facilitating progression between
different environments (e.g. school to HE; HE to employment) by developing the necessary skills (e.g. personal
planning, reflection, presentation, independent learning) to prepare for transition and facilitating interoperability
between different organisational systems. In so doing, widening participation and lifelong learning can be better
achieved.

Developing skills

"e-Portfolios support lifelong learning when institutions across all phases work together in a regional approach to
make the learner's pathway relatively straightforward and share the knowledge they are gaining from current
implementation" (Becta. 2007. 'Impact of e-portfolios on learning [PDF: 587Kb]')

The ELP project explored transition in a range of contexts: Access to HE for schools/FE, HE in workplace settings and
transferring between HEls. By piloting e-portfolio use in these different contexts with a range of learners, the project
has identified a number of key benefits of transition for learners such as increased motivation, being able to better
plan for the future and make more realistic career choices. Based on project outcomes, the ePISTLE project has also
produced guidance on e-portfolios for transition and progression [ePISTLE Guidelines 3: Transition].
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The Kent Personal Learning Portal Pilot (Kent PLPP) project aimed to

support non-traditional learners by providing web-based access to HE Resources

resources and e-portfolio tools to help orientation and skills e ELP Case Study and Resources
development for transition to HE. The partnership between the

University of Kent and Canterbury Christ Church University e Kent PLPP Case Study and
demonstrated the potential for sharing resources and expertise to Resources

support non-traditional learners entering HE from an FE or other access
e RIPPLL Case Study and Resources

route.

e ePISTLE Guidelines 3: Transition

JOSEPH has built a tool which supports decision-making by learners to
prepare for transition points, using e-learning processes developed e JOESPH Resources

with Information Advice and Guidance (IAG) professionals. The focus of
the project was IAG for pathways in Engineering, especially those * eReturn Case Study

piloting the new specialised diploma in Engineering, but the tool also

. — e myPlan Evaluation Report
has generic application. e

Facilitating data transfer

A key issue in supporting transition is the transferability of data between
different environments. A number of JISC projects have demonstrated that
working in partnership and collaboration at a regional level are critical to
enabling interoperability. Building on an earlier project which trialled
interoperability between PDP systems in 14-19 education and HE, the
RIPPLL project studied the requirements of a wide range of users in
different learning environments (e.g. work-based learning, vocational
pathways). Through a partnership of higher education institutions, further

education colleges, local authorities and employers in the Nottinghamshire

area, the project aimed to improve interoperability between PDP systems in the region. It demonstrated that data
could be exchanged successfully between different administrative and e-portfolio systems so as to support the
continuity of individual career journeys across transitions between episodes of lifelong learning, specifically episodes
of study or work provided by schools, colleges, universities and an employer.

Examples of e-Portfolio Projects Supporting Assessment ...if we wish to enable students to

develop as self-regulating learners

A number of specific links to Case Studies and resources are given they must be given a more active

below; there are however many other projects which are role in assessment processes.’
investigating the use of e-portfolio in supporting assessment. You
can view a catalogue of all projects detailing their main purpose REAP project

here.

A difference in focus has emerged between e-portfolio tools designed primarily for institutional assessment purposes
- for example, demonstrating achievement, recording progress and setting targets, as in records of achievement and
individual learning plans (ILPs) - and systems which aim to nurture a continuing process of personal development and
reflective learning, more commonly used in higher and continuing education contexts. These uses are not, of course,
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mutually exclusive and in certain disciplines such as medicine and
. Resources
healthcare, e-portfolios are commonly used to support both areas.

e ePISTLE Guidelines 3: Transition

Formative assessment is seen as an integral part of e-portfolio-based
learning as it encourages self-analysis, critiquing and informal feedback e QCDA Blueprint for e-Assessment
for peers and tutors as key elements of the learning process. However,

this approach tends be adopted in HE contexts whereas the emphasis e REAP Booklet

is more on using e-portfolios for summative assessment in the FE .
e Assessment Guidance

sector. Given the learner-centred nature of e-portfolios, there are
different views on whether they should be used for summative e Podcast on assessment and the

assessment although there are benefits to a more holistic, evidence- 'vaper-free' e-portfolio

based approach [ePISTLE Guidelines 3: Transition].

e-Portfolios support a more dialogical, incremental approach to assessment helping a move away from traditional
forms such as submitted assignments and examinations which could help reduce the assessment burden for
institutions. Redesigning assessment practices in HE has been explored in the REAP project which looks at how new
technology can support new assessment models for the benefit of learners and institutions. Among other tools, e-
portfolio tools have a key part to play in this as recognised by the QCA in its Blueprint for e-Assessment which has
advised that all awarding bodies should be able to accept e-portfolios by 2009. Our section on Assessment Guidance
discusses these issues in further detail.

There are a range of contexts and settings in which e-portfolios could be used to support assessment and related
learning and support processes as a number of JISC projects are exploring. The use of e-portfolios has developed
particularly in disciplines which are traditionally evidence-based such as healthcare, education and the creative
industries.

The ELGG e-portfolio used as part of the HELPP project at Hull College proved a useful assessment tool on the HNC
Engineering programmes. The Engineering Tutor talks about the experiences in using the tool to support a major
project that each student is required to work on, and in the past had been produced in hard copy only. "... it's letting
me adopt a more formative approach. I'm able to look at how things are progressing and give them feedback in a
periodic nature rather than looking at it at the end, marking it, and ... saying, 'there you go'... and again the good
thing is the way that I'm assessing it... Slowly but surely people are getting into it and | think they realise the benefit of
having it there because they can talk to me rather than messing about and opening different packages and all that
sort of thing so the flexibility's very good... they are able to upload a multitude of different files, videos, PowerPoint
documents, Microsoft Project documents, lots and lots of different bits of information that otherwise would be just a
paper source, so we're able to look dynamically at the information." Recording from HELPP website.

Healthcare and Medicine

General Medical Council guidelines and QAA requirements have supported the development of e-portfolios as a
method to help foster a reflective approach to evidencing the achievement of both module-specific and programme
learning outcomes in medical education. Newcastle University, for instance, introduced e-portfolios in its
undergraduate medical degree programme in 2003. Following successful pilot initiatives at different stages of the
curriculum, the use of e-portfolios has been rolled out across the programme and they have been used extensively
for summative assessment and appraisal as well as reflective practice.

The HORUS e-Learning Management project (HELM) extended the application of the HORUS tool to support doctors-
in-training learn in the workplace by expanding its use as a reflective log for learning as well as supporting the
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assessment cycle by providing an online area for learners to record

. . Links relating to Healthcare and
their workplace assessments which tutors access and grade. T
edicine

The MANSLE project showed how aggregated e-portfolio services could
e HelM Case Study

play a significant role in supporting lifelong learning and student

progression in clinical practice settings. A key responsibility of practice e HelM project website

tutors within these settings are responsible for overseeing student
competency claims, and the making and validation of such claims e MANSLE Case Study and Resources

needs to be efficient and feed directly into the enhancing the skills

e Newcastle MEDEV Tangible
Benefits Case Study

repertoire. e-Portfolios could play a part in making this assessment

process more efficient in a work-based environment.

Education

There is a requirement for trainer teachers in FE to compile a portfolio of work which they can then take forward as
they move into a professional teaching career, and use as the basis for their ongoing Continuing Professional
Development. A number of projects have looked at e-portfolio development in this area. For example, the ESCalate
subject centre of the Higher Education Academy undertook a study into the transferability of e-portfolios in
education which investigated existing e-portfolios models and their use in the field.

One of the aims of the ePISTLE project was to gain an understanding of

. . . Links relating to Education
how e-portfolios are used by learners and assessing bodies when &

submitted for assessment as part of teacher training. A key finding was e ESCalate e-Portfolio project

that "e-portfolio use can clinch vital points of understanding through

rapid closure of feedback loops; a prompt response from a tutor can o ePISTLE Case Study

consolidate a central point of understanding in the mind of a student, ) )
e WOLF project website

rather than prolonging a hiatus of uncertainty characteristic of time

delays in traditional formative assessment cycles"(ePISTLE Final e WOLF project video (flv)
Report, p13). This fluid process has also helped reduce the build-up of

assessment for tutors and diminishing pressure at key assessment  ESCalate e-Portfolio project
points.

e Examples of mobile technology

One project at Leicester College and the University of Leicester, WOLF, (WolF)
explored how mobile technologies in the form of pocket PCs can

4

support teaching assistants on foundation degree courses in reflecting and collecting evidence for training in a work-
based setting.

The Helpp project is looking at digital media to record workplace experiences and to use e-portfolio to present
evidence for assessment, particular with regard to storing assessments and reflection in portable formats. The project
has produced a video which explains tutor usage and also how students feel the system is helping them to gain the
most from their placements.
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The Higher Education Academy Subject Centre Distributed e-Learning e-portfolios projects
provide a range of examples of use in different disciplines. Assessment is just one area
explored in most of these:

e Art, Design and Media

e Bioscience

e Built Environment

e Economics
e Law

e Physical Sciences

e Psychology
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Examples of e-Portfolio Projects Supporting PDP and CPD

A number of specific links to Case Studies and resources are given
below; there are however many other projects which are
investigating the use of e-portfolio in supporting PDP and CPD. You
can view a catalogue of all projects detailing their main purpose
here.

'PDP is essentially a process... is a
student opportunity to reflect plan
and review learning... is related to
the development of transferable
skills... can and should result in a
range of useful products... e-
portfolios can play a part in the

process and be a medium for

e-Portfolios can provide scaffolding to support lifelong learners in reflecting products.’

on their current and completed learning, achievements and experiences,
and on goals and opportunities, to guide learning (informal and formal) and
professional development over time. A number of projects are exploring

EPICS Final Report

the role of e-portfolio tools and systems in supporting lifelong learning through PDP and CPD practices.

Supporting personal and career development planning
The three Lifelong Learning Networks in the North West region, involving

nine universities and a larger number of further education colleges, are
working in partnership through the SOLVS project to provide support to
vocational learners. The project will develop an approach to personal
development planning in the health, social care and creative industries
sectors in the first instance. A learner portal for each sector will enable
learners in employment to plan routes for their career and personal
development, and provide ways to search for learning opportunities from

multiple providers that fit their needs. e-Portfolio facilities will help them

present applications to enrol on courses.

The L4ALL project developed a web portal to support lifelong learners in London by allowing access to information

and resources, to plan their own learning pathways, and to maintain a
record of their learning. Tutors are able to publish recommended
pathways through courses and modules and learners can share their
learning pathways with other learners (if they wish) in order to
encourage collaborative formulation of future learning goals and
aspirations. The myPlan project is building on this by exploring tools to
improve support for personalisation in progression planning.

Reflection is an important process in planning for personal
development and CPD. The FILE-PASS project, for example, explored
ways to support 'isolated' (or 'independent') learners by using e-
portfolios to help reflect on experience and skills to help plan longer
term goals at a range of educational stages from those outside

Resources

e FILE-PASS Case Study

e myWORLD Case Study

e MyPlan project website

e PDP and e-Portfolios

e WoLF Case Study

e EPICS-2 Case Study

education to Masters-level students. The project learned that more mature students (e.g. adult returners) in
particular were more receptive to benefits of e-portfolio in helping to identify skills.
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Using e-portfolios to reflect on skills was an important element of building CVs and thinking about future career
aspiration in the Plumpton College Viticulture course scenario as part of the myWORLD project.

At the University of Greenwich, over 2000 learners were introduced to the e-portfolio to help them to undertake a
form of PDP which included self assessment, followed by the development of action points and then reflection.
Weekly tasks helped learners to engage with PDP and focused mainly on career and study skills.

As part of the Blossom Project, learners at Queen Margaret University (QMU) enjoyed using PebblePad for their PDP

and intend to continue using the system after they graduate. To enable this, QMU are trialling Alumni access to the
system. QMU also found that when academic staff use an e-portfolio for their PDP/CPD, for example during their PhD
studies, this has a beneficial effect on how their learners view using e-portfolios.

Undergraduate students at Newcastle University used the Janet txt service to add blog content to their e-portfolio via

an opt-in service. However, students on placement were concerned that to use their mobile phone in the workplace
would appear unprofessional, and in a hospital setting problematic. These issues were addressed in training sessions.

Presentation of work for professional accreditation and appraisal

e-Portfolios can improve the process of CPD for professionals in a number of ways such as drawing down data from a
membership database to create a CV, using evidence for appraisal and presenting evidence for accreditation.
Professional bodies are increasingly employing e-portfolio systems to enable members to engage more fully with
CPD. The Institute for Learning (IfL), for example, is introducing the optional use of e-portfolios to record the
statutory 30 hours of CPD now required of the 300,000 practitioners in further education in England. This is being
promoted through its REfLECT pilot project.

The Thames Valley Professional Institutes Partnership (TVPIP) and the Chartered Management Institute (CMI) are also
realising the potential of e-portfolios to support professionals' continuing professional development. The myWORLD
project found that maintaining an e-portfolio could allow members to record their CPD, set targets, and demonstrate
how they've applied their skills. The resulting e-portfolio could be used to organise evidence to encourage
applications for Chartered Management accreditation, as well for other CVs, job applications or own marketing.

The University of Westminster introduced e-portfolios for School of Architecture and Built Environment students at
levels 4 and 6 to enable them to gather and reflect on evidence of skills in order to meet the CPD requirements of
professional bodies such as RIBA.

From an institutional point of view, e-portfolios have the potential to be used for staff appraisals. The Flourish project
explored the use of e-portfolio to support learning, teaching and research practitioners at the University of Cumbria
for a variety of professional purposes including career review, academic qualification, professional accreditation and

personal development. The project team has found that for a small test
group undergoing appraisal using e-portfolios, the transition from a Resources

familiar paper-based model to an electronic one led to deeper analysis .
e |IfL REfLECT website

of the nature of appraisal itself.
e University of Westminster case
study

Thanet College has made a film about the experience of staff in 'Taking

ownership of CPD' and their use of e-portfolios.

e Flourish Case Study

We explore the views of a number of stakeholders in more detail,
including professional bodies, in the Perspectives section of this e PDP and e-Portfolios

resource.
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Perspectives

How users and audiences en gage with e-portfolios and related learning
activities and perceive their potential benefits is a critical factor in their
success. JISC projects have worked with a range of user groups including
different types of learners and practitioners in varied educational contexts
and have explored how different audiences, in particular employers and
professional bodies, respond to e-portfolios.

Learners

Learners have varied responses to e-portfolios depending upon their previous experiences, attitudes to IT,
independent learning, tutor engagement and understanding of the process.

Tutors

Tutor engagement is vital to the successful implementation of e-portfolios. Learners will not commit to developing
and maintaining an e-portfolio if there is no continuing support provided by tutors.

Employers

There is a diverse response to e-portfolios by employers for recruitment, PDP and work-based learning purposes
depending on the sector although further work is being done to increase understanding of real benefits in this area,
particularly in the context of employability.

Professional bodies

Increasing interest and use of e-portfolios for CPD and accreditation amongst some professional bodies is acting as a
driver for implementation within the curriculum.

Institutions

As institutional policies in higher and further education institutions are shaped by various drivers, they are likely to
take an holistic view of e-portfolio implementation and use, considering how this can bring maximum benefit to a
range of constituencies and stakeholders.

We have also recommended various 'pathways' through the material based on the perspective views. You can
see these recommendations alongside a host of other resources on our e-portfolios portal page.
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Learners have varied responses to e-portfolios depending upon their previous experiences, attitudes to IT,

independent learning skill level, tutor engagement and understanding of the process.

myWORLD Final Report p.14

‘The learners were well aware of, and able to articulate the potential benefits of using the e-portfolio tool. They
saw one of the strengths of the system as the creation of a personal database, where they could collect together
a wide range of information which would be accessible from any computer at any time, and from which they
could choose to share some of the contents with others. They saw working in such a system as good preparation
for the future in terms of producing a structured CV and developing IT skills.'

JISC projects such as EELLS, MANSLE and FILE-PASS have explored with learners their perceptions of e-portfolios and
their role in supporting learning, for example, the FILE-PASS project sought the views of 'isolated' learners about e-

portfolios.

A video has been produced by the Helpp project of learners at Hull College discussing their use of an e-portfolio for

supporting reflection on placements.

Learner engagement with e-portfolios
Research shows that learners like e-portfolios because they can:

e be customised and personalised

e be used to demonstrate their technical skills (Amber and Czech
2002)

e be viewed by others including tutors, peers and potential
employers. This ability to promote a learner's work can lead to
greater engagement and pride in the finished project
(Aschermann 1999; Strivens 2006). In the FILE-PASS project,
students liked being able to publish their work to the internet
and found this highly motivating

e include multimedia such as evidence captured through mobile
phones

Resources

Customisation

Personalisation

FILE-PASS Final Report: Appendix B

Presentation: Developing an

ePortfolio culture from the early

years (Hartnell-Young)

ePISTLE 2006 Report

ePISTLE 2007 Report

e help with employability. For example, first year learners at Penn State University liked being introduced to

résumé (CV) writing since it helped prepare them for work (DiBiase 2002)

e provide a one-stop shop for all their work

However, learners' responses to e-portfolios will vary and this may reflect:

e cultural differences towards the e-portfolio and PDP (Personal Development Planning): 'Many British
universities include significant numbers of students from differing cultural backgrounds, both within and

beyond the UK, at undergraduate and postgraduate level. ... The different approaches to study, learning and
even degree of focus on the individual, together with varying motives for undertaking study may b